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ABSTRACT 

Achievement in language learning usually depends on both learners’ ability 

and attitude. If learners have negative attitude towards language learning, it 

can lead to some detrimental effects. The objectives of the study are to identify 

students’ attitude to English language learning, to find out the differences of 

English attitude by gender and by three specializations, and finally to draw 

some teaching implications at Tra Vinh university. The participants are 89 

respondents from 3 main specializations: Office Administration, Tourism and 

Medical Physician. The questionnaire has 34 items concerning language 

attitudes in terms of behavioral, cognitive and emotional aspect of attitude. 

The results show that the students have average positive attitude towards 

English and interestingly there are no attitudinal differences by gender. 

However, the attitudes towards English of the three majors are not similar. 

Tourism students’ attitude is slightly lower than that of the other two 

specializations. 

 

1. INTRODUCTION 

It is undeniable that English has become an international language which is spoken and taught as native, second 

or foreign language in many nations around the world. However, language acquisition is not an easy process. 

Especially, in foreign language context, the learning process can be influenced by various factors such as attitude, 

motivation, anxiety, intelligence, etc. (Garner, 1980; Lehmann, 2006, cited in Shams, 2008). According to Gardner 

(1985), attitude was one of the factors that impact foreign language learning as students’ effort toward language 

learning depends partly on attitude. This study is carried out to look into attitude as one of the major factors that make 

learning a foreign language successful. Specifically, we want to investigate non-English majored students’ attitude 

towards learning English language, taking into three aspects of attitude i.e., cognitive, behavioral and emotional and 

examine the influence of students’ gender and specialization on their attitudes towards learning English.  

The following research questions will be developed to enable the researchers to reach the objectives of the study: 

1. What is the attitudes of non-English majored students at Tra Vinh University towards learning English 

language in terms of their behavioral cognitive and emotional aspects?  

2. Is there any significant difference in non-English majored students’ attitude towards learning English language 

by gender?  

3. Is there any significant difference in non-English majored students’ attitude towards learning English language 

by specializations?  

2. LITERATURE REVIEW 

2.1. Definitions of attitudes  

Attitudes have been defined by several authors in the fields of education and psychology, especially language 

learning as follows:  

According to Likert (1932) as cited in Gardner (1980), attitude is defined as “an inference which is made on the 

basis of a complex of beliefs about the attitude object”. Ajzen (1988) considered attitude as “a disposition to respond 

favorably or unfavorably to an object, person, institution, or event”. Baker (1992) defined attitude as “a hypothetical 

construct used to explain the direction and persistence of human behavior”. An attitude is “a relatively enduring 

organization of beliefs, feelings, and behavioral tendencies towards socially significant objects, groups, events or 

symbols” (Hogg & Vaughan, 2005).  

2.2. The important roles of attitude to language learning 
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It is undeniable that attitude plays an important role in enhancing language learning. According to Gardner (1985), 

attitude was considered as components of motivation in language learning. Brown (2000) concluded that positive 

attitude towards the self, the native language group, and the target language group enhanced proficiency. 

Achievement in learning a language depended not only on learners’ intelligence but also on learner’s attitude. It 

seemed that everyone from students, teachers, to researchers all agreed that high motivation and positive attitude to 

a language and its culture contribute to achievements in learning that language (De Bot et al., 2005). According to 

Choy & Troudi (2006), attitude could help the learners to express whether they liked or disliked the objects or 

surrounding situations. It was agreed that the inner feelings and emotions of foreign language learners influenced 

their perspectives and their attitudes towards the target language. Kara (2009) stated that positive attitude could lead 

to the exhibition of positive behaviors toward courses of study. Participants absorbed themselves in courses and 

strived to learn more.  

In brief, attitude towards language learning play a vital role, so teachers should understand clearly students’ 

attitude and try to help them to have positive attitude to their language learning process. 

2.3. Aspects of language attitude 

Wenden (1991) stated that attitude included three aspects namely cognitive, affective and behavioral. Firstly, a 

cognitive aspect involved the beliefs and ideas or opinions of language learners about the knowledge and their 

understanding in their learning process. The affective one (emotional one) was related to the feeling and emotions of 

people towards an object. They could express whether they liked or disliked the objects or surrounding situations. 

Choy & Troudi (2006) believed that the inner feelings and emotions of language learners influenced their 

perspectives and their attitudes towards the target language. Finally, the behavioral aspect referred to the way 

individual behaved and reacted towards an object in particular situations. 

McLeod (2009) affirmed that the three components above were known as ABC model and provided more details 

for the cognitive component. Cognitive component involved a person’s belief or knowledge about an attitude object. 

Regards of cognitive component of language attitudes, it was the beliefs of the language learners about the knowledge 

that they received and their understanding in the process of language learning. The cognitive attitude could be 

classified into four steps including of connecting the previous knowledge and the new one, creating new knowledge, 

checking new knowledge, and applying the new knowledge in many situations. For example, a person may think 

that English is very useful. Effective component referred to a part of attitude which was related in general emotions 

or feelings of a person, for example, someone might say I am interested in learning English. 

Feng & Chen (2009) said that learning process was an emotional process. It was affected by different emotional 

factors. The teacher and his students engaged in various emotional activities in it and varied fruits of emotions are 

yield. Behavioral component referred to the way the attitude we had influences how we acted or behaved. For 

example, if a person has positive attitude towards English, he or she may learn English. 

It can be inferred that beliefs and feelings are involved in attitudes. It theoretically should influence behaviors, 

and that is a range of issues about which people have language attitudes. 

2.4. Related studies 

Students’ attitudes towards learning foreign languages in general and English in particular were much more 

concerned in the research studies conducted in many countries. For instance, Benson (1991) had a research about 

“Attitudes and motivation towards English: A survey of Japanese Freshmen”. In this research, more than 300 freshmen 

were chosen to assess their attitudes to English. There were also parts for self-assessment of English skills, English 

learning motivation, and the usefulness of English functions. The results reveal that the students who were exposed to 

English tended to self-rate their own skills extremely low. They rated their understanding and speaking skill lower 

than reading and writing. Surprisingly, most of them chose personal and integrative reasons for learning English. 

Abidin et al. (2012) conducted a research on “EFL students’ attitudes towards learning English language. The case 

of Libyan secondary school students”. Unlike Benson (1991), besides investigating 180 Libyan secondary school 

students’ attitudes towards learning English in terms of the behavioral, cognitive and emotional aspects, this research 

also identified any significant difference in the students’ attitudes towards English language based on their 

demographic profiles i.e., gender, field and year of study. The findings underlined that the attitudes of female 

secondary school students towards English were slightly higher than that of male ones. The reasons for that may be 

the variety of English teaching strategies and the classroom activities. It was proposed that the content of the curriculum 

and the nature of specializations can influence the nature of attitude towards the subjects in general and English 
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language in particular. Interestingly, the study concluded that all secondary students from three years showed no 

difference in their attitudes towards learning. This study provides a basis of the students’ attitudes toward learning 

English. However, it does not show any correlation between the attitudes and learning competence. The research is 

found in line with Al-Zahrani (2008) who conducted a study to determine the attitudes of students towards English in 

Saudi. The descriptive statistics showed that the respondents in the three years had the same level of attitude. Similar 

findings are also found in the study of Nahavandi, & Mukunda (2013). The aim of this research is to understand 

motivational orientations of the EFL engineering students to the language and their attitudes to English, English-

speaking people and their Iranian culture. The respondents showed positive attitudes to target language and its 

members. 4.66 is the mean of attitudes towards learning English among males and among females is 4.92; therefore, 

it was concluded that attitudes towards learning English among females were significantly higher than that of males. 

However, attitudes towards English-speaking people were almost the same between male and female students. 

In terms of the correlation between attitude in learning language and the language performance, the findings of some 

researches are almost contradicted. Take the research conducted by Fakeye (2010) as an example, “Students personal 

variables as correlates of academic achievement in English as a second language in Nigeria”, in this research he 

attempted to investigate the relationship between attitude and achievement in English among 400 randomly selected 

senior secondary students from five secondary schools by questionnaire on students’ attitude to English and students’ 

academic ability test. The statistical analysis revealed that the students had average positive attitude to English language. 

However, gap gender in terms of attitude was narrow. Positive relationships between student’s attitude and their English 

language achievement; between academic ability and their English language achievement existed, but they were too 

low and not significant. However, this runs counter to some findings. For instance, Bidin et al. (2009) carried out a 

research, which described the relationship between the students’ motivation and attitude, and their English language 

performance suggested that the higher achievers had better attitude in learning English than the low achievers.  

Soleimani & Hanafi (2013) examined a sample of medical students’ attitudes towards English language learning 

in Iran. There was not much new information, but they analyzed more details. Among the 3 aspects of attitudinal 

components, behavioral aspect experienced the lowest mean score. One example was that when the students were 

exposed to language environment, they still did not want to practise because learners believed that English language 

was not important. 

The findings of the study by Al-Bustan & Al-Bustan (2009) on 787 Kuwait University students towards learning 

English as a foreign language revealed that males and females hold different attitudes towards English learning. 

There was a significant relation between female students’ negative experience with their high school teachers and 

their negative attitudes. The negative experience resulted from the thought that teachers were not competent enough, 

or not making enough effort to explain adequately during the course. However, this could not be applied to male 

students who participated in this study. Another interesting finding from this research is that only female students 

showed a dependency of rejection of the language. Besides the negative experience with the teachers, they had 

negative attitudes because of the fact that English in university was found quite different from the English they studied 

at high school, and English was not used in their major course. 

The attitudes of learners towards learning English were also explored by Abu-Snoubar (2017). The sample of the 

study consisted of 176 students in science and humanity faculties. The study proved that academic field of study was 

not an effect variable; however, significant differences could be seen between male and female attitudes in learning 

English.  

Wati (2018) studied the language attitudes of undergraduate students of English Education Department in 

Surakarta Muhamamadiyah University in terms of 3 aspects of attitudes including behavioral, cognitive, and affective 

aspects and investigated language attitude differences across gender and length of study. The findings showed that 

the undergraduates had different language attitudes, and there are statistic differences in the undergraduate language 

attitudes towards English across gender as well as years of study.  

In general, different studies do not reveal the same results regarding attitudinal differences concerning genders. 

It is not clear whether genders can be attributed to higher or lower attitudes that students hold and high and positive 

attitudes can lead to high achievements. 

3. RESEARCH METHODS AND RESULTS 

3.1. Research methods 

3.1.1. Research design 
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The quantitative research was employed in this study. The participants were asked to answer all the questions in 

the adapted questionnaire of Abidin et al. (2012). 

3.1.2. Research participants 

There were 89 respondents (46 male students and 43 female students) from 3 main specializations: Office 

Administration had 31 respondents (29 male students and 02 female students), Tourism had 20 respondents (02 male 

students and 18 female students) and Medical Physician had 38 respondents (15 male students and 23 female 

students). They were second-year students studying English General Course 3 at Tra Vinh University. 

Table 1. Description of participants 

No. Specializations 

Gender 

Male Female Sum 

Quantity Frequency  Quantity Frequency  Quantity Frequency  

1 Tourism 2 2.25 18 20.22 20 22.47 

2 Office Administration  29 32.58 2 2.25 31 34.83 

3 Medical Physician 15 16.85 23 25.84 38 42.70 

 Total 46 51.69 43 48.31 89 100.00 

3.1.3. Research instrument  

Attitudes towards learning English were measured by a questionnaire adapted from the questionnaire of Abidin 

et al. (2012) which consisted of 34 items concerning language attitudes in terms of cognitive aspect (13 items), 

behavioral aspect (10 items) and emotional aspect of attitudes (11 items). All the items were put in a 5-point Likert 

scale from 1: Strongly disagree, 2: Disagree, 3: Neutral, 4: Agree to level 5: Strongly agree. 

3.1.4. Procedure 

The data of the study are the attitudes of the respondents given in the questionnaire from strongly disagree to 

strongly agree. The questionnaires were delivered to students. Then all the questions were collected for data coding 

and analysis. Statistical Package for the Social Science program (SPSS) version 22.0 was used to analyze the 

collected data. 

3.2. Research results 

3.2.1. The reliability of the questionnaire 

Table 2. The reliability of all the items in the questionnaire 

Cronbach’s Alpha No. of Items 

.810 34 

To measure the reliability level of the questionnaire items, the reliability coefficient test was done. As can be seen 

from Table 2, the value of Cronbach’s Alpha was 0.810 which shows acceptable consistency of reliability. This 

means all the questionnaire items can measure the research goals effectively. 

3.2.2. Students’ attitudes towards English language learning 

Table 3. Descriptive Statistics of students’ attitudes toward English language 

Aspects N Minimum Maximum Mean Std. Deviation 

Cognitive aspect 89 2.65 4.13 3.59 0.45 

Behavioral aspect 89 2.75 3.73 3.36 0.47 

Emotional aspect 89 2.40 4.39 3.38 0.40 

Overall 89   3.45 0.38 

The results from Table 3 show that the overall mean score of participants’ attitudes towards English language is 

3.45 (SD = 0.38). This result reveals that the students have average positive attitude towards English. Among the 

three aspects of language attitudes, the cognitive aspect represents the highest mean score (M = 3.59, SD = 0.45). 

There is almost no difference between the emotional aspect and behavioral one. (M = 3.36, M = 3.38, respectively).  

3.2.3. The cognitive aspect of attitude towards English language 

As shown in Table 4, the cognitive aspect of attitude towards English language represents the highest mean score 

(M = 3.59). That is, the students have positive beliefs or opinions about English learning. Specifically, most of them 

are aware of the importance of English in their study and their workplace in the future with the highest mean scores 

(M = 4.13, M = 4.11 respectively), so they expect to learn more English in the future. However, the students still 

avoid doing homework to improve their study, and they are not confident in applying what they learnt in real 

situations (with the lowest mean score M = 2.65). 
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Table 4. Descriptive Statistics of Cognitive aspect of Language attitude 

Items Mean Std. Deviation 

Studying English is important because it will make me more educated 4.13 1.01 

Being good at English will help me study other subjects well 3.73 1.03 

I have more knowledge and more understanding when studying 3.72 0.98 

I look forward to studying more English in the future 4.11 0.90 

I put off my English homework as much as possible* 3.25 1.06 

I cannot summarize the important points in the English subject content by myself* 2.81 1.12 

I am interested in studying English 3.73 1.07 

Studying English helps me communicate in English 4.10 0.77 

I cannot apply the knowledge from English subject in my real life* 2.65 1.17 

Studying English subject makes me feel more confident 3.69 0.93 

I like studying English because it will be useful for my future career 4.11 0.84 

I enjoy studying English because I like people who speak English 3.35 0.98 

I like English because it sounds modern 3.34 1.10 

Total 3.59  

(*): Reverse items 

3.2.4. The behavioral aspect of attitude towards English language 

Table 5 reveals that the respondents show a neutral behavioral attitude towards learning English with the lowest 

mean score of 3.36 among the three variables. They like to do some activities when studying in English classes such 

as giving opinion and practicing English with other learners. However, they are not comfortable whenever speaking 

English (M = 3.03). 

Table 5. Descriptive Statistics of Behavioral aspect of Language attitude 

Items Mean Std. Deviation 

Speaking English anywhere makes me feel worried* 3.19 1.05 

Studying English helps me have good relationships with friends 3.53 1.08 

I like to give opinions during English lessons 3.47 0.90 

I am able to make myself pay attention during studying English 3.61 0.96 

When I hear a student in my class speaking English well, I like to practice speaking 

with him/her 
3.73 1.07 

Studying English makes me confident in expressing myself 3.57 0.98 

Studying English helps me improve my personality 3.28 0.98 

I do not like studying English* 2.75 1.05 

I am not relaxed whenever I have to speak in my English* 3.03 1.09 

I like to practice English the way native speakers do 3.47 1.05 

Total 3.36  

3.2.5. The emotional aspect of attitude towards English language 

In general, the mean score of the emotional aspect of attitudes towards English is not high (M = 3.38). As can be 

seen in Table 6, most of the respondents showed that they preferred communicating with others in English (M = 

3.74). However, almost all the participants admitted that they feel embarrassed when speaking English in their class 

(M = 4.39). It can be concluded that their feelings or emotions towards English are not positive.  

Table 6. Descriptive Statistics of emotional aspect of Language attitude 

Items Mean 
Std. 

Deviation 

I feel proud when studying English language 3.56 1.02 

I feel excited when I communicate in English with others 3.74 1.04 

I don’t get anxious when I have to answer a question in my English class 3.04 1.08 

Studying English makes me have good emotions (feelings) 3.34 1.11 

I prefer studying in my mother tongue rather than any other foreign language 3.29 1.28 
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Frankly, I study English just to pass the exams* 3.38 1.07 

I enjoy doing activities in English 2.43 1.08 

I feel embarrassed to speak English in front of other students* 4.39 0.80 

I wish I could speak English fluently 3.91 0.80 

To be honest, I really have little interest in my English* 2.40 0.92 

Studying English makes me able to create new thoughts 3.72 0.89 

Total 3.38  

3.2.6. Attitudes towards learning English regarding participants’ genders 

The results from Table 7 show that the mean score of male students (M = 3.51) is higher than that of female 

students (M = 3.37). Then, an independent-sample-t-test was conducted to compare the effect of genders on the 

attitudes towards English learning. However, the result reveals that there are no significant differences in the mean 

score for female students (M = 3.37, SD = 0.41) and male students (M = 3.51, SD = 0.32); (t = 1.79 < t05 = 1.99, p > 

0.05). These results suggested there is no significant difference in non-English majored students ‘attitudes towards 

learning English language.  

Table 7. Descriptive Statistics of attitude towards learning English by Gender 

Gender Mean Std. Deviation T P 

Attitude  
female 3.37 0.41 

1.79 >0.05 
male 3.51 0.32 

t05 = 1.99 

3.2.7. Attitudes towards learning English regarding participants’ specializations 

Table 8. Descriptive Statistics of attitude towards learning English by specializations 

 N Mean 
Std. 

Deviation 

Std. 

Error 

95% Confidence 

Interval for Mean 
Minimum Maximum 

Lower 

Bound 

Upper 

Bound 

Tourism 20 3.15 .49 .109 2.919 3.374 1.99 3.78 

Office administration 31 3.50 .35 .062 3.369 3.622 2.24 4.15 

Medical physician 38 3.57 .23 .038 3.490 3.642 2.97 4.05 

Total 89 3.45 .38 .040 3.368 3.526 1.99 4.15 

The results from Table 8 show the mean score of attitudes among medical physician students (M = 3.57, SD = 

0.23), higher than the means score of attitudes among the two other groups of students: Office administration students 

(M = 3.50, SD = 0.35) and Tourism students (M = 3.15, SD = 0.49). It is clear that Medical Physician students 

showed the highest attitudes towards English learning contrasted with the tourism students who indicated the lowest.  

Table 9. Differences between specializations 

  
Sum of 

Squares 
Df 

Mean 

Square 
F Sig. 

Between Groups 2.42 2 1.208 10.307 .000 

Within Groups 10.08 86 .117     

Total 12.49 88       

One-way ANOVA analysis was to look into the differences in the attitudes of the respondents towards English 

learning regarding their specializations. The results from Table 9 indicates that there is a difference in language 

attitude among the three groups of specializations (F = 10.307, p = 0.000 < 0.05).  

Table 10. Multiple comparisons 

(I)Field (J)Field 

Mean 

Difference 

(I-J) 

Std. 

Error 
Sig. 

95% Confidence 

Interval 

Lower 

Bound 

Upper 

Bound 

Tourism 
Office Administration -.34898 .09817 .002 -.5831 -.1149 

Medical Physician -.41929 .09456 .000 -.6448 -.1938 

Office Administration Tourism .34898 .09817 .002 .1149 .5831 
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Medical Physician -.07031 .08284 .674 -.2679 .1273 

Medical Physician 
Tourism .41929 .09456 .000 .1938 .6448 

Office Administration .07031 .08284 .674 -.1273 .2679 

(*the mean difference is significant at the 0.05 level) 

The analysis of Multiple Comparison was also conducted to determine which groups are statistically different. 

Table 10 shows that the statistical difference is significant between Tourism students, Office Administration students 

and Medical Physician students (p = 0.002 & p = 0.000 < 0.05). However, there is no statistical difference between 

Office Administration students and Medical Physician students (p = 0.674 > 0.05). It can be concluded that Tourism 

students’ attitude towards English learning is the lowest although they are the ones who will use English after 

graduation more than the students from the two other fields of study.  

4. DISCUSSION AND CONCLUSION 

It can be concluded that the students are aware of the importance of English because it is a compulsory subject, 

and they can easily get a good job if they have English competence. However, they still do not like English much 

and do not have appropriate “behaviors” to learn English better. For that reason, there should be more research on 

students’ affective perspective, especially attitudes and students’ motivation, and what factors influence on their 

behaviors when learning English. There are many factors that affect students’ language attitudes such as accents, 

lexical diversity, powerful or powerless speech, rate of speech, language intensity, not only gender difference, or 

economic-value. In some cases, social factors can inform learners’ attitudes in a positive way and educational factors 

can have negative impacts on learners’ attitudes (Getie, 2020). The findings are not in line with the study conducted 

by Abidin et al. (2012) who reported that their respondents showed negative attitudes in all three aspects and 

differences in the attitudes of the respondents by gender could not be found. It supported the results of the study 

conducted by Fakeye (2010) whose findings revealed that female and male respondents were different in their 

attitudes towards learning English. That is females had a higher positive attitude than males did. 

Concerning the second and third research questions, the findings of this current study are not consistent with Abu-

Snoubar’s study (2017) whose students showed different attitudes towards learning English in terms of gender, who 

also found that students had nearly the same attitude in different fields of study.  

On the basis of the study results, some teaching implications can be drawn out. Most of the students have positive 

attitudes towards English, and they are well aware of the importance of learning English. They know that English is 

a compulsory subject, and English will be useful for their future life. However, they still do not know what to do to 

make them like English more and become good English learners. Therefore, the roles of an English teacher are 

important. It is better for the teachers to understand students’ feelings and beliefs. Teachers can do a survey before 

class meetings. Teachers can promote the students’ positive attitudes towards English with a variety of activities 

including choosing appropriate methodologies, capturing students’ attention by the teachers themselves (i.e. voice, 

humor, clothes). Besides, teachers also need to update teaching techniques, apply new information technology in 

teaching practices to get students more involved in their learning process. 

Furthermore, it is also recommended that teachers should consider learners’ perceptions and attitudes towards 

learning in different fields of study. All the students in Tra Vinh University at university study the same curriculum 

for English; however, their abilities to learn, and their attitudes are different. With tourism students, English teachers 

need to motivate them to learn, and highlight the importance of learning English. Students should be encouraged to 

join in English speaking club regularly and teachers should invite foreign volunteering teachers to come to class 

every week for students have chances to hear the real native voices, and practice speaking in English. In addition, 

teachers can create an English language environment for students’ study by using English songs and films in classes. 

These can increase the students’ attitudes, motivation and maybe language achievements as well. 
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